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ABSTRACT 
This paper is a brief report on the results of a questionnaire survey that was administered to 
investigate instructor’s views on their tasks outside the classroom. An analysis of the results 
suggested that tasks for professional development seem to be an important factor in a language 
program that implements a unified curriculum as it affects the quality of teaching and the levels 
of instructor job satisfaction. The paper will conclude with a discussion of the implications of 
instructor views on professional development tasks.  
 
INTRODUCTION 
In 2009, Rikkyo University piloted the English Discussion Class (EDC) with a group of eight 
instructors and 1000 students. Despite a positive response from students in this pilot year, 
instructors raised informal concerns about a lack of clarity in program objectives, a lack of 
cohesion of lesson materials, and a lack of consistency between instructors' approaches to the 
teaching of discussion skills (Doe & Hurling, 2010). As is often the case when teachers join a 
program, instructors brought with them a variety of beliefs and experiences about language 
learning, classroom teaching and materials, and student assessment (Nation & Macalister, 2010; 
Doe & Hurling, 2010). The lack of clarity, cohesion, and consistency at this time resulted in 
students’ experience of the class being heavily dependent on the individual instructor, rather than 
being guaranteed by a systematic approach to curriculum design and implementation (Doe & 
Hurling, 2010; Brown, 1995). In the opinion of curriculum developers, this was an undesirable 
outcome for students and teachers alike.  
 As a result, when the program was introduced in 2010 as a compulsory course to be 
taught by 42 instructors to over 4000 freshman students, curriculum developers made the 
decision to design and implement a unified curriculum. This required a systematic and 
principled approach to course goals and objectives, assessment, materials, teacher training and 
professional development, and program evaluation (Doe & Hurling, 2010; Brown, 1995). While 
there are some critics of unified programs, particularly in terms of perceived constraints on 
teacher freedom and autonomy (Dornyei & Ushioda, 2010; Benson, 2011; Silver & Skuja-Steel, 
2005), consistent instruction is a very important part of delivering high quality learning 
outcomes for all students taking the same course (Brown, 1995). Some researchers go one step 
further and argue for the implementation of “a national unified syllabus of ELT” (Honna & 
Takeshita, 2005, p.373). While this is an ambitious goal, the idea of unity at both a micro and 
macro level has considerable support. 
 Program managers recognize that the implementation of a unified curriculum requires 
instructor training, support, and development outside the classroom (Brown, 1995). This does 
not mean, however, that instructors are simply told what to do, but rather are asked to engage in 
critical reflection of the curriculum and its implementation in their own classrooms (Wallace, 
1991, Van de Branden, 2009; Ellis, 2012). Given that a unified curriculum requires teacher 
support in order to be successfully implemented, the program has, since 2010, followed the 
principles and practices below for instructor development in EDC. 
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1. There are systematic / regular opportunities to reflect on own teaching practice 
in support of student learning 
2. There are opportunities to work with colleagues for better teaching and learning 
3. There are opportunities to engage in continuous and purposeful professional 
growth and development (Doe & Hurling, 2010) 
These principles and practices are informed by theories of "teachers as learners" (Johnson 2009 
p.17) who, by engaging in professional development, can be even more effective in the 
classroom (Brown, 1995) and more motivated and satisfied professionally (Dornyei and 
Ushioda, 2010).  
 To put the above principles into practice in EDC, instructors are required to perform tasks 
outside the classroom, such as orientation and faculty development workshops, compulsory 
observations and conferences, materials development, written feedback for students, and 
reflective / research projects. These non-teaching tasks are designed to improve learning 
outcomes for all students and job satisfaction for all instructors (Doe & Hurling, 2010). Belief in 
the importance of these tasks has been echoed by Rikkyo University administration, who 
identified regular observations and faculty development workshops as one factor in becoming a 
international, innovative university (Rikkyo University, 2014). These practices are one of several 
reasons that Rikkyo was selected in 2014 as part of the ‘Top Global University Project’ by the 
Ministry of Education, Culture, Sports, Science and Technology – Japan (Ministry of Education, 
Culture, Sports, Science and Technology – Japan, 2014). 
 Despite institutional and theoretical support for the benefits of non-teaching tasks, these 
require formal investigation in order to be defensible. Given limited time and resources, 
however, program evaluation in EDC has often focused inside the classroom, most commonly in 
the form of analysis of students' attendance and grades, and student questionnaire feedback. As 
Nation and Macalister (2010) argue, effective program evaluation "requires looking both at the 
results of the course, and the planning and running of the course" (p.123). Similarly, Brown 
(1989 cited in Brown 1995) defines program evaluation as "the systematic collection and 
analysis of all relevant information necessary to promote the improvement of a curriculum and 
assess its effectiveness within the context of the particular institutions involved" (p.218). 
Recognizing the role that non-teaching tasks play in a language program, it was thought that 
broadening the scope of program evaluation in EDC to include these tasks would prove fruitful.  
 One informative and efficient method to gain such insight is questionnaires on teacher 
attitudes (Brown, 1995; Lynch, 1996). Teachers offer a unique perspective, as direct participants 
in a program, both in and out of the classroom. As Pennington argues, “the heart of every 
educational enterprise, the force driving the whole enterprise towards its educational aims, is the 
teaching faculty” (Pennington, 1989 p.91). Program managers recognize this and support the 
principle of involving teachers in decision making and change implementation (Donyei & 
Ushioda, 2011; Nation & Macalister, 2010; Van den Branden, 2009; Brown, 1995; Moroi, 2014). 
Up until 2014, however, changes to the content and procedure of non-teaching tasks in EDC 
have been based on informal dialogues between program managers and instructors. Despite 
some specific requests for feedback on individual tasks, such as new instructor orientation 
surveys, there had been no systematic way for instructors’ to give feedback on the effectiveness 
of all non-teaching tasks in EDC. As the program entered its fifth year of full implementation, 
program managers decided to administer a questionnaire survey to gain further insights into the 
effectiveness of non-teaching tasks required of instructors in EDC. It was hoped that the results 
would reveal instructors’ perceived value of these tasks, along with suggestions for 
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improvement. Based on this information, program managers would be better able to make 
informed decisions about future non-teaching tasks in EDC.  
 
CURRENT PRACTICE 
This section provides the context for each section of the questionnaire explaining the instructor 
tasks outside the classroom.  
  
Materials Development 
EDC uses in-house textbooks for all levels. The textbooks are revised every year in order to 
maintain and improve the effectiveness of classroom materials for students and instructors. This 
is based on the belief that materials development is a never-ending process that needs regular 
reviews from users of the materials to ensure that materials meet the student needs and the 
course goals (Brown, 1995). Therefore, at EDC, instructors complete a systematic textbook 
review each semester, providing feedback on strengths and weaknesses of the textbook. The 
program managers then discuss instructor feedback and make revisions for the next edition in 
order to maintain and improve its effectiveness for students and instructors.  
 
Web Feedback 
After each lesson, instructors write up and upload weekly comments based on student 
performance along with students’ individual grades of the lesson to the EDC Website. They are 
made available for students to read online prior to the next lesson. The primary purpose of lesson 
comments is to help students review the lesson content and prepare for the next lesson. They 
also serve as a tool for instructors and the program to keep track of class needs and progress. 
Typical weekly comments include things students did well in the lesson and could do more in 
future lessons. There are three types of weekly comments: class comments, test comments, and 
individual comments. Class comments are written for regular lessons addressed to all students 
enrolled in the class. For discussion test lessons, instructors write comments for each of the test 
groups. Individual comments are written once a semester usually either before or after the final 
discussion test. Reading these comments is one of the weekly homework assignments for 
students, and the web system records the students’ log-in history for instructors to check which 
students have logged-in prior to the next lesson.   
 
Observations 
Observations are one of the key features of EDC. Observations are conducted to ensure that 
quality lessons are delivered to students following the EDC teaching methodology and provide 
opportunities for professional development. All full-time EDC instructors are observed at least 
once per semester. Lessons are videotaped, and instructors watch their own videos and complete 
a self-reflection form. After that, post-observation conferences with program managers are held 
for instructors who are new to the program. In the conferences, they have a chance to discuss the 
EDC methodology and how to put it into practice in classrooms with the program managers. 
More experienced instructors conduct peer observations where pairs of instructors exchange 
their lesson videos and hold post observation conferences with their peer observation partners to 
discuss the strengths and weaknesses of their teaching in the observed lessons.  
 
FD Workshops 
The primary purposes of FD workshops are similar to those of observations: to facilitate 
dialogues about teaching among instructors to ensure unity and for their professional 
development. There are two types of FD workshops in EDC: orientations at the beginning of 
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every semester and regular FD sessions during the semester. The primary purpose of the 
orientation for newly hired instructors is to offer lectures and practicum on EDC methodology to 
prepare them for classroom teaching. For continuing instructors, the primary purpose is to 
inform any academic and/or administrative changes and review instructor tasks for the upcoming 
semester. There are also opportunities for instructors to lead workshops during the orientation 
for their professional development purposes.  
 During the regular semesters, there are compulsory and voluntary workshops. Compulsory 
workshops include test grading training sessions and teaching-related sessions. Test grading 
sessions are held to check the inter-rater reliability among instructors, and when issues arise, 
additional training sessions are offered to ensure that student performance is graded accurately, 
fairly, and consistently across different classes. Teaching-related sessions are held to provide 
opportunities for instructors to share and discuss their teaching ideas on different topics such as 
feedback, instructional language, high or low level classes, and so on. In addition to the 
compulsory FD workshops, there are workshops led by instructors for which the attendance is 
voluntary.  Examples of voluntary workshops in 2014 were weekly lesson planning sessions and 
workshops for lower level students.  
 
Semester Projects and EDC Journal 
All instructors complete a piece of writing every semester or annually, called ‘Semester Project’ 
in EDC. First and second year instructors complete an article every semester that reflects on 
their teaching at EDC. In the first semester, these projects are compiled and distributed 
internally. In the second semester, projects are published as articles in the EDC Journal titled 
New Directions in Teaching and Learning English Discussion. From the third year onward, 
instructors conduct small-scale classroom research as their semester project and complete an 
article once a year. Their articles are also published in the journal.  
 
Instructor Working Conditions 
Instructors work six days a week teaching 12 to 14 lessons. The curriculum is designed in a way 
that students learn a new function each week in a certain order, thus instructors teach the same 
lesson for a week. These working conditions are clearly communicated to instructors prior to 
joining the program at the job interview stage.  
 The above mentioned working conditions could be seen as advantages for the job provides 
opportunities to excel in teaching CLT lessons. At the same time, they could be disadvantages for 
one’s professional growth for not being able to teach other skills and feeling boredom because of 
the repetitive nature. When taken as advantages, instructors can maintain their teacher 
motivation and a certain level of job satisfaction; however, the opposite can be the case for those 
who perceive the working conditions as disadvantages.  
 
DESIGN 
Purpose 
The purpose of the questionnaire was to obtain EDC full-time instructors’ views on tasks outside 
the classroom. There were two main reasons to conduct this questionnaire: to assess instructors’ 
views of effectiveness of current practice and to promote the improvement of non-teaching tasks. 
 
Questionnaire Survey 
The questionnaire (Appendix A) was developed by the program managers. It consists of 6 
sections: materials development, web feedback, observations, FD workshops, semester projects 
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and EDC journal, and instructor concerns. The first five sections are in regard with the 
professional development aspects of the program, and the last section asks about potential 
instructor concerns about the working conditions, namely teaching one skill and working six 
days a week.  
 For each questionnaire item, instructors were asked to choose one answer from six answer 
choices: strongly disagree (1), disagree (2), slightly disagree (3), slightly agree (4), agree (5), or 
strongly disagree (6). The questionnaire also included an optional comment box in each section 
for instructors to provide reasons, examples, or any additional comments.  
Data Collection 
The questionnaire was sent electronically on April 2, 2014 to all 40 full-time EDC instructors 
with teaching experience of one academic semester or more at EDC. The deadline was within a 
week, by April 9
th
, and 28 instructors returned the questionnaire.  
 
RESULTS 
Materials Development 
The purpose of this section was to find out whether or not instructors thought the regular 
textbook review improved the textbook regarding its three main components: readings, function 
presentations, and activities. There were three questionnaire items: 1) Systematic textbook 
review by instructors each semester helps improve the readings, 2) Systematic textbook review 
by instructors each semester helps improve how the function is presented in the sample 
dialogues, and 3) Systematic textbook review by instructors each semester helps improve 
activities in the textbook (practice activities, fluency questions, and discussions). Twenty-six 
instructors provided answers for the first and the second item while all 28 instructors provided 
answers for the third item. Figure 1 below summarizes the results in average scores for each 
item.  
 
 
Figure 1. Average scores for each item.  
 
As shown in Figure 1, the average scores for the three questionnaire items 1, 2, and 3 were 4.9, 
4.7, and 5.3 respectively. This suggests instructors agreed that the systematic textbook review 
helped improve the textbook. The additional comments written by 13 instructors for this section 
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help explain the overall positive results. Many of the comments made reference to the cause and 
effect relationship between the instructor textbook review and the improvement of the textbook. 
Some of them also made suggestions for the reviewing process, which is an indication of their 
positive attitudes towards their involvement. Below are excerpts of such instructor comments. 
 
“The ability to revise the textbook every year is a real strong point of this programme. It 
keeps it fresh and up-to-date and constantly improving.” 
 
“Perhaps an FD on reviewing the textbook would be nice? Sometimes my best 
suggestions and comments in the review come from talking to other instructors about it 
and reflecting on what went well or didn’t go well” 
 
“To be honest, I haven’t read over enough of the new readings yet to see the impact of 
the review, but strongly feel reassured that so much energy is put into considering 
teacher feedback on the readings and activities.” 
 
Web Feedback 
The program has always received positive responses from students regarding web feedback. The 
purpose of this section was to find out the other side, the writers’ view, on web feedback. There 
were four questionnaire items: 1) Web feedback help students review the lesson and prepare for 
next lesson, 2) Most of EDC students in my classes read the weekly comments on the EDC web, 
3) Instructors can keep track of specific class needs by writing weekly comments on the EDC 
web, and 4) The deadline for web comments (by 17:00 the next teaching day) is achievable for 
instructors. The last item is different in nature from other four as it concerns a logistical issue, 
however, the item was included to ascertain the current deadline was reasonable. All 28 
instructors responded to all the items in this section, and 16 instructors provided additional 
comments. The average scores for the questionnaire items 1, 2, and 3 were 4.0, 3.2, 4.3, and 5.5 
respectively. 
 
 
 
Figure 2. Average scores items 1 and 3.  
 
Figure 2 summarizes the result of items 1 and 3 which concern benefits of web feedback in 
average scores. They suggest that instructors agree that the web feedback bring benefits to 
students and instructors to some extent. Such views are reflected in the comments below. 
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“Writing comments provides time for reflection on both teacher and student 
performance” 
 
“It is hard to know if students have read my comments, but sometimes it seems clear that 
certain students have demonstrated better performance because of them…Even if most 
students don’t read them, though, the comments are still valuable for organizing and 
tracking my thoughts on specific class needs and interests.” 
 
 The general consensus seems to be that instructors consider web feedback can be useful 
for students’ learning if it is taken more seriously. However, the average score for item 2 was 3.2 
suggesting that instructors feel that their students don’t read the web feedback. Looking at their 
additional comments, some instructors know from their experience that some students check 
their grades but do not read the comments online. The fact that some students are not motivated 
to read the web feedback, the question of its usefulness is raised by some instructors.  
 
“There is no true way to know if the students are taking the written comments on the web 
seriously. In the past I have only heard a handful of students make a remark on the 
written feedback I have given them on the web. The impression I have is that the students 
that need to be reading are not checking the web page.” 
 
 “Although the comments CAN be useful for students, most of mine blatantly said they 
didn’t bother reading them; just checking their scores instead. Because of this, writing 
the comments felt a bit forced and formulaic.” 
 
 Lastly, the average score for item 4 was 5.5 meaning instructors agree that the current 
deadline is reasonable. This is also evidenced in their performance at work that all of the 
instructors keep and respect the deadline.  
 
Observations 
The observations are designed to serve dual purposes: to maintain unity and to promote 
professional development. The purpose of this section was to find out whether or not such 
intentions echo instructors’ experiences with observations. There were seven questionnaire 
items: 1) Observations help instructors critically reflect on their teaching, 2) Observations help 
instructors understand how their teaching affects students’ learning, 3) Observations help 
instructors improve learning outcomes for students, 4) Observations help instructors better 
understand the principles behind the EDC teaching methodology, 5) Observations help 
instructors maintain teacher motivation, 6) Instructor observation is important only for the first 
year instructors, and 7) Observation is a necessary part of instructors’ professional development. 
All 28 instructors responded to all the items in this section, and 13 instructors provided 
additional comments. The average scores for the questionnaire items 1 to 7 were 5.6, 5.5, 5.5, 
5.4, 4.8, 2.1, and 5.6 respectively. 
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Figure 3. Average scores for items 1, 2, 3, 4, 5, and 7. 
 
Figure 3 summarizes the result of items from 1 to 5 and 7 that concern benefits of observations 
in average scores. The results show that instructors agree observations are useful for their 
classroom teaching and professional development.  
 Two themes emerged from the additional comments: frequency and quality. For frequency, 
majority of the comments were in favor of regular observations. Some of them requested for 
more observation opportunities for their professional growth while a few commented that 
observations are more crucial for new instructors, suggesting annual observations or voluntary 
observations for experienced instructors. Below are some example comments on frequency.  
 
 “I am wondering if I could have observations twice per semester, for example one in 
Week 3 and other in Week 10…if might be helpful to see 1) how students develop (or 
cannot develop) their discussion skills through a semester, and b) changes of my 
teaching skills.” 
 
“The observations seem most important for first year teachers, but all teachers can 
benefit from occasional observations.” 
 
 The comments on quality were mainly in relation to the feedback instructors receive on 
their observed lessons. These comments imply that observations are most meaningful when 
instructors have opportunities to discuss their lessons with others including negative aspects.  
 
“I had had observations before coming to Rikkyo, but with MUCH less in depth 
discussion/reflection and no video. In particular, reflecting on less successful lessons 
have been extremely helpful.” 
 
“Observations…give instructors a chance to dialogue with another about possible 
problems or new ideas, as well as do self-reflection for personal growth.” 
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“Observations are important part of ensuring that instructor’s remain professional in 
their classroom conduct, and consistently evaluate their own performance critically…it 
is vitally important that program managers provide both positive and negative feedback 
to instructors and realize that criticizing instructors’ lesson is an unfortunate part of 
their jobs.” 
 
FD Workshops 
Among instructor job responsibilities, attending the compulsory FD workshops is a priority task 
following the actual teaching in classrooms. Thus the purpose of this section was to ascertain 
whether or not instructors consider the FD workshops to be of value to their teaching.  There 
were nine items in this section: 1) The new instructor orientation (trainings offered to first year 
first semester instructors prior to teaching) helps instructors prepare for the job, 2) The 
orientation for continuing instructors at the beginning of the semester help instructors prepare for 
the new semester, 3) FD workshops during the semester help instructors critically reflect their 
teaching, 4) FD workshops during the semester help instructors understand how their teaching 
affects students’ learning, 5) FD workshops during the semester help instructors improve 
learning outcomes for students, 6) FD workshops during the semester help instructors better 
understand the principles behind the EDC teaching methodology, 7) FD workshops during the 
semester help instructors maintain teacher motivation, 8) FD workshops during the semester are 
important only for the first year instructors, and 9) FD workshops during the semester are a 
necessary part of instructors’ professional development. The first two items are specifically 
about the orientations that take place at the beginning of every semester, and other items are 
specifically about FD workshops during the regular semester. All 28 instructors responded to all 
the items in this section except for item 4 which had 27 responses. Ten instructors provided 
additional comments. The average scores for items 1 to 9 were 5.5, 4.9, 5.1, 4.9, 5.0, 5.0, 4.6, 
2.3, and 5.3 respectively.  
 
 
Figure 4. Average scores for items 1 and 2. 
 
In general, instructors view orientations to be helpful, especially the orientation for new 
instructors. There were two additional comments regarding the new instructor orientation, one 
reflects the general view, and the other points out the difficulty the instructor experienced during 
the orientation. See below.  
 
“I was very impressed with the EDC Spring’s instructor orientation during my first 
semester here. I thought it was very professional and helpful for new instructors trying to 
understand the EDC context.” 
4.9 
5.5 
Helpful for continuing instructors (item 2)
Helful for new instructors (item 1)
Average scores 
A
tt
it
u
d
e
s
 t
o
 
o
ri
e
n
ta
ti
o
n
s
 
New Directions in Teaching and Learning English Discussion 
342 
 
“I found my initial EDC orientation to be hampered by information overload. Actually, 
the amount of information was not so overwhelming; trying to determine where it fit into 
the program was a greater challenge.” 
 
Figure 5. Average scores for items 3, 4, 5, 6, 7, and 9. 
 
The average scores suggest that instructors agree FD sessions during regular semesters are of 
value. Many of the additional comments for this topic included constructive suggestions and 
examples of FDs that they found useful and not so useful. From the program managers’ 
perspective, this is a sign of their professionalism. EDC instructors actively engage in FD 
sessions in a professional manner, and they willingly share their opinions and experiences with 
others. The fact that they have suggestions for improvement implies that they want to make FD 
workshops as meaningful as possible. Below are some examples. 
 
“I enjoy the FDs in that they provide a lot of good discussion of different ways and 
varieties in handling the EDC content and activities. Sometimes, though, I feel that 
discussions in the FDs tend towards simply pointing out problems, without necessarily 
coming up with possible solutions. I liked how, in several FDs from last semester, there 
were handouts that had a list of suggestions for common issues in the classroom (time 
management, feedback, etc.) 
 
“I would like more discussion-based, lesson-specific F.D., perhaps either reflecting on 
the lesson after teaching it for a couple of days or looking ahead to next week’s lesson” 
 
 Lastly, the average score for item 8 was 2.3, suggesting that instructors agree that FD 
workshops are useful for both new and continuing instructors. This also reflects the instructors’ 
positive attitudes toward FD workshops.  
 
Semester Projects and EDC Journal 
There were five items in this section: 1) Semester projects and the EDC journal help instructors 
critically reflect their teaching, 2) Semester projects and the EDC journal help instructors 
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understand how their teaching affects students’ learning, 3) Semester projects and the EDC 
journal help instructors improve learning outcomes for students, 4) Semester projects and the 
EDC journal help instructors maintain teacher motivation, and 5) Semester projects and the EDC 
journal are a necessary part of instructors’ professional development. All 28 instructors 
responded to all the items in this section, and eight instructors provided additional comments. 
The average scores for items 1 to 5 are 5.4, 5.5, 5.2, 5.0, and 5.6 respectively. 
 
 
Figure 6. Average scores for each item. 
 
 The results show that instructors highly value semester projects and the EDC journal. In 
many of the additional comments, instructors expressed their appreciation that semester projects 
are embedded in the program. They also feel that teaching and semester projects are closely 
linked and working on semester projects bring favorable effects in their teaching. Below are 
example comments that reflect these points.  
 
“While I believe that a teacher’s primary responsibility is to plan and execute lessons 
that maximize students’ opportunities to learn, a well-run institution also recognizes that 
their teaching staff must stay up to date with developments in the field.”  
  
“Thanks to the semester projects, I have been able to reflect upon my teaching 
philosophy as well as find my area of interests in teaching.”  
 
“I enjoy the semester projects because I like the space we are provided to look at 
research and seeing how it practically applies to our teaching in the EDC.”  
 
Instructor Concerns 
The purpose of this section was to find out instructor views on some aspects of their job 
responsibilities that could potentially be seen as disadvantageous. There were three items in this 
section: 1) Instructors worry about forgetting how to teach other skills (e.g., writing), 2) 
Instructors feel fatigue teaching 6 days a week, and 3) Instructors feel bored teaching the same 
lesson many times (e.g., teaching “Opinion” function 12 to 14 times within a week). All 28 
instructors responded to all the items in this section, and 11 instructors provided additional 
comments. The average scores were 4.4, 4.8, and 2.7 respectively.  
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Figure 7. Average scores for each item. 
 
For item 1, instructors agree that they are concerned with the lack of chances to teach other 
skills. Two instructors provided additional comments on this point. One said that while teaching 
one skill only can be a concern, instructors could always teach other skills by doing part-time 
jobs outside working hours. The other expressed a wish to teach other skills at Rikkyo.  
 All the additional comments referred to item 2 saying that working 5-day a week would be 
preferable. Among them, the majority also mentioned that the relatively early leaving time during 
the semester and long holidays especially during summer and spring compensate for the 6-day a 
week work schedule. Several mentioned that 6-day work schedule is more problematic during the 
Spring semester where there are no national or university holidays.  
 
“While fully realizing that we are well-compensated for the six day weeks by the long 
breaks between terms, I think that particularly in the spring (with the same lesson 
everyday, and virtually no holidays) maintaining quality lesson in face of the fatigue is a 
challenge.” 
 
“While all instructors hope that, one day, Saturday classes will be eliminated, most also 
understand that EDC instructors have an enviable amount of vacation throughout the 
year.” 
 
 For item 3, the results suggest that instructors see the benefits of teaching the same lesson 
many times. All the additional comments on this discussed how teaching the same lesson provided 
opportunities to improve lessons to better meet different needs of students.  
 
“No two groups are the same, so by extension, we do not really teach the ‘same lesson’ 
12 to 14 times a week. The teacher has adequate scope to vary classes to suit student 
needs.” 
 
“Since I used to teach at an IEP program where I was required to teach all kinds of 
skills, sometimes I wonder whether I might forget teaching other skills or not. However, 
as an entry-level teacher, I appreciate the fact that we can teach the same lesson many 
2.7 
4.8 
4.4 
Boredom from teaching the same lesson
many times (item 3)
Fatigue from teaching 6 days a week (item
2)
Forgetting how to teach other skills (item 1)
Average scores 
In
s
tr
u
ct
o
r 
co
n
ce
rn
s
 
Matthew Livingston & Takako Moroi 
345 
 
times and experiment with many different ideas. I strongly believe that this teaching 
experience at EDC help me hone my teaching skills.” 
 
DISCUSSION 
This section will discuss the above results with reference to the two aims of  questionnaire. 
First, it will summarise instructors’ views on the effectiveness of current practice. It will then 
discuss potential improvements to non-teaching tasks based on instructor feedback. Finally, it 
will conclude with a brief discussion of the limitations of the results, along with possible future 
methods of researching instructor attitudes towards non-teaching tasks. 
 
The effectiveness of current practice 
The questionnaire results above indicate that instructors’ have generally positive attitudes 
towards all five categories of outside classroom tasks. The three most highly rated items were i) 
the value of observations in helping instructors critically reflect on their teaching; ii) the 
importance of new instructor observations in helping new instructors prepare for the job, and iii) 
the necessity of semester projects and journal articles as part of instructors’ professional 
development. The positive response to observations may seem somewhat unusual in the field of 
language teaching. Observations, particularly those with summative ‘pass’ or ‘fail’ criteria, are 
often a source of fear and stress for language teachers (Bailey, 2011; Ur, 1991). EDC instructors’ 
attitudes may be explained by the formative approach taken to observations in the program. 
Observations are not evaluated as ‘pass’ or fail’, and the observation criteria is based on 
principles of effective language teaching as applied to the discussion course (Doe & Hurling, 
2010). This criteria is shared openly with instructors and used as a tool of self-reflection when 
they watch their lessons. In consultation with program managers or peers, instructors also select 
points to focus on in future lessons and design a specific follow-up task to address one of these 
points. This moves away from a traditional model of professional development as “done by 
others for or to teachers” (Johnson, 2009, p.95). Involving instructors more directly as observers, 
rather than simply the observed, may explain the generally positive attitudes towards 
observations in the program. The positive response towards new instructor training is perhaps 
less surprising. For teachers new to any language program, orientation and training is an 
essential means to convey necessary information about the program and build a supportive, 
professional working environment with colleagues (Brown, 1995; Doe & Hurling, 2010). 
Finally, instructors’ belief in the value of semester projects and journal articles could be 
explained by the mutual benefits for teachers and students. Projects which link second language 
acquisition research and language teaching practice can improve student outcomes and also raise 
teachers’ awareness and issues in language teaching (Ellis, 2012). They also provide an 
opportunity for instructors to develop research skills and publish journal articles to further their 
careers in the field.  
 
Potential improvements 
Although average responses for each questionnaire item reflect positive attitudes towards current 
practice, instructors’ written comments provided some suggestions for improvement. When 
commenting on materials development, several instructors were unsure of how their textbook 
feedback was implemented. One potential way to address this could be to schedule one 
workshop prior to collecting instructor feedback to explain the procedure in more detail, along 
with a workshop after updating the textbooks to explain which changes were implemented and 
the rationale for doing so. Web feedback was also an area of concern. Under the current system, 
instructors do not have a reliable mechanism to guarantee students read the comments provided 
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on the web. In order to address instructor concerns about this task, program managers would like 
to explore a more interactive approach to the way students read comments. Some instructors also 
requested more freedom in selecting lessons in which they are observed, and this is a change 
which will be implemented in the upcoming academic year. Finally, some faculty development 
workshops and semester project topics are seen by a few instructors as not targeting their 
specific needs or interests. While this questionnaire is one tool to better identify these needs and 
interests, program managers hope to conduct more instructor workshops, interviews and 
questionnaires to gather more information.  
 
Limitations 
The above results have several limitations. Firstly, the voluntary nature of the questionnaire 
meant that the sample included 28 of 40 possible respondents, leading to potential non-response 
bias (Wagner, 2010). For example, instructors with negative attitudes towards non-teaching tasks 
may be less likely to respond to the questionnaire (Brown, 2001). This response rate means that 
the results cannot be generalized to all EDC instructors (Wagner, 2010). Furthermore, although 
the questionnaire was administered anonymously, instructors were aware that the results would 
be read and analyzed by their direct supervisors, the program managers. This may have led to the 
problem of acquiescence bias, whereby respondents provide responses they believe match the 
researchers’ views (Wagner, 2010). Finally, the questionnaire items selected may reveal some 
researcher bias, reflecting the researchers’ own beliefs in the value of outside classroom tasks 
(Davis, 1995). Future questionnaires may benefit from consultation with instructors regarding 
the questionnaire design and piloting. More detailed statistical analysis would also be made 
possible with the use of multi-item scales which target the same trait through several differently 
worded items (Dornyei & Csizer, 2012). Finally, expanding the sample size to include all current 
and former instructors may help program managers draw more meaningful comparisons between 
different groups of instructors. This would help program managers better target non-teaching 
tasks to the specific needs of instructors with different years of experience in the program. 
 
CONCLUSION 
As shown in this brief report of the questionnaire survey, EDC instructors are highly engaged in 
their tasks outside the classroom. By completing the questionnaire, they have made a valuable 
contribution to EDC in that program managers and others who oversee the program are able to 
gain insights into the degrees of success in implementing the programs’ principles and practice 
for professional development. While this was the first time for the program to investigate 
instructor views on the topic in the form of a questionnaire, the program managers understand 
that there is a need for regular review of tasks outside the classroom in order to understand 
changing needs of instructors. Program managers hope that incorporating more instructor input 
into program evaluation will help to better evaluate current practice and to further promote 
improvement of the program. 
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APPENDIX A 
Instructor Questionnaire on EDC 
 
There are six sections with several questionnaire items. For each questionnaire item, please 
choose one answer from strongly disagree, disagree, slightly disagree, slightly agree, agree, or 
strongly agree. There also is an optional comment box in each section for you to provide 
reasons, examples, or any additional comments.  
 
Strongly 
Disagree Disagree 
Slightly 
Disagree 
Slightly 
Agree 
Agree 
Strongly 
Agree 
1 2 3 4 5 6 
 
A. Materials Development  
 
B. Web Feedback 
4 Web comments help students review the lesson and 
prepare for next lesson. 
1 2 3 4 5 6 
5 Most of EDC students in my classes read the weekly 
comments on the EDC web. 
1 2 3 4 5 6 
1 Systematic textbook review by instructors each 
semester helps improve the readings. 
1 2 3 4 5 6 
2 Systematic textbook review by instructors each 
semester helps improve how the function is presented 
in the sample dialogues.  
1 2 3 4 5 6 
3 Systematic textbook review by instructors each 
semester helps improve activities in the textbook (i.e. 
practice activities, fluency questions, and discussions).  
1 2 3 4 5 6 
Comments 
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6 Instructors can keep track of specific class needs by 
writing weekly comments on the EDC web. 
1 2 3 4 5 6 
7 The deadline for web comments (by 17:00 the next 
teaching day) is achievable for instructors. 
1 2 3 4 5 6 
Comments 
 
 
 
 
 
C. Observations 
8 Observations help instructors critically reflect on their 
teaching. 
1 2 3 4 5 6 
9 Observations help instructors understand how their 
teaching affects students’ learning. 
1 2 3 4 5 6 
10 Observations help instructors improve learning 
outcomes for students. 
1 2 3 4 5 6 
11 Observations help instructors better understand the 
principles behind the EDC teaching methodology. 
1 2 3 4 5 6 
12 Observations help instructors maintain teacher 
motivation. 
1 2 3 4 5 6 
13 Instructor observation is important only for the first 
year instructors. 
1 2 3 4 5 6 
14 Observation is a necessary part of instructors’ 
professional development. 
1 2 3 4 5 6 
Comments 
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D. FD Workshops (teaching-related) 
15 The new instructor orientation (trainings offered to first 
year first semester instructors prior to teaching) helps 
instructors prepare for the job.  
1 2 3 4 5 6 
16 The orientation for continuing instructors at the 
beginning of the semester help instructors prepare for 
the new semester.  
1 2 3 4 5 6 
17 FD workshops during the semester help instructors 
critically reflect their teaching.   
1 2 3 4 5 6 
18 FD workshops during the semester help instructors 
understand how their teaching affects students’ 
learning.   
1 2 3 4 5 6 
19 FD workshops during the semester help instructors 
improve learning outcomes for students. 
1 2 3 4 5 6 
20 FD workshops during the semester help instructors 
better understand the principles behind the EDC 
teaching methodology.  
1 2 3 4 5 6 
21 FD workshops during the semester help instructors 
maintain teacher motivation.  
1 2 3 4 5 6 
22 FD workshops during the semester are important only 
for the first year instructors.  
1 2 3 4 5 6 
23 FD workshops during the semester are a necessary part 
of instructors’ professional development.  
1 2 3 4 5 6 
Comments 
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E. Semester Projects and EDC Journal 
24 Semester projects and the EDC journal help instructors 
critically reflect their teaching.   
1 2 3 4 5 6 
25 Semester projects and the EDC journal help instructors 
understand how their teaching affects students’ 
learning.   
1 2 3 4 5 6 
26 Semester projects and the EDC journal help instructors 
improve learning outcomes for students. 
1 2 3 4 5 6 
27 Semester projects and the EDC journal help instructors 
maintain teacher motivation.  
1 2 3 4 5 6 
28 Semester projects and the EDC journal are a necessary 
part of instructors’ professional development.  
1 2 3 4 5 6 
Comments 
 
 
 
 
 
F. Instructor Concerns 
29 Instructors worry about forgetting how to teach other 
skills (e.g., writing).  
1 2 3 4 5 6 
30 Instructors feel fatigue teaching 6 days a week.   1 2 3 4 5 6 
31 Instructors feel bored teaching the same lesson many 
times (e.g., teaching “Opinion” function 12 to 14 times 
within a week).  
1 2 3 4 5 6 
Comments 
 
 
 
 
 
